
California Department of Education

Early Literacy Support Block Grant Program
Annual Progress Report Template

The Early Literacy Support Block (ELSB) Grant program Annual Progress Report allows for
participating districts and eligible schools to determine and describe the effectiveness in
addressing the required components of the ELSB Grant planning process. The Annual Report
for Year 1 (Planning Year) is due to the California Department of Education on July 30,
2021. Please complete the following information and email the completed report to
ELSBGrant@cde.ca.gov.

Name of District and Eligible Participating School(s):

Stone Corral School District; Stone Corral Elementary
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________

Report Submitted By (Name/Title): Christopher Kemper - Principal/Superintendent

Phone/Email: (559) 528-4455
ckemper@stone-corral.k12.ca.us

Period Covered: December 1, 2020 - July 30, 2021

Date Submitted: Friday, September 10, 2021
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1. Account for the ELSB grant program planning activities that identify both individual and
collective contributions in the conducting of a Root Cause Analysis and Needs Assessment.

a. Describe the process and timeline of activities conducted in the development of the
Root Cause Analysis and Needs Assessment

b. Specify the local educational agency (LEA) ELSB lead and primary fiscal contact staff.

c. Include the names of participants for each participating school and participant roles
(e.g., J Brahms – 1st grade teacher at Mozart Elementary; A. Vivaldi – Principal, Bach
Elementary, R. Wagner – Bach Site Literacy Coach, G. Verdi – District Curriculum
Coordinator etc.).

a.
During the planning year, we completed a Root Cause Analysis, conducted a
Needs Assessment, and wrote a Literacy Action Plan that addressed the
needs identified in the Root Cause Analysis and Needs Assessment of our
school. We completed this with the help of the Sacramento County Office of
Education, which is serving as the expert lead in literacy and provided us with
professional development and support. We attended bimonthly professional
development meetings provided by SCOE to support our implementation of
the Root Cause Analysis and Needs Assessment, as well as writing the
Literacy Action Plan.

We began our Root Cause Analysis by assessing our students'
acquisition of early literacy skills including phonological awareness, fluency,
and reading comprehension. Once assessed, the data was analyzed.
Afterwards we conducted a review of our current classroom practices. We did
this in order to determine the factors that have led to our student’s current
literacy performance. Our review examined current classroom practices
relating to the acquisition of foundational skills, types of assessments being
used, and the efficacy  of our Wonders reading and literacy curriculum. Using
the findings from this review and the data collected from assessments, we
determined that although we have a comprehensive reading and literacy
curriculum, we are not providing explicit, systematic implementation of the
curriculum with consistency and fidelity.
After completing the Root Cause Analysis, we began a Needs
Assessment to address the gaps between our current literacy conditions and
our desired literacy conditions. Our Root Cause Analysis led us to discover
that although we have a comprehensive reading and literacy curriculum, we
are not providing explicit, systematic implementation of the curriculum with
consistency and fidelity. We decided on focusing on efforts on improving our
delivery of foundational skills and reading comprehension instruction.
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b.
ELSB Lead: Christopher Kemper
Primary Fiscal Contact: Christopher Kemper

c.
Christopher Kemper - Principal/Superintendent
Maria Magaña - TK/K Teacher
Cynthia Pike - 1st Grade Teacher
Rebecca Zuniga - 2nd Grade Teacher
Irene Reynoso - 3rd Grade Teacher
Adolfo Hernandez - District Support
Dolores Gonzalez - District Executive Assistant
Susana Haro - Counselor
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2. Validate the results of the Root Cause Analysis and Needs Assessment.

a. Specify the findings from the examination of both school-level and LEA-level practices
or unmet needs, including those relating to school climate, social-emotional learning,
and the experience of under-performing pupils and their families, that have
contributed to low pupil outcomes for pupils in grade three on the consortium
summative assessment in English Language Arts.

The results of our Root Cause Analysis was that our students are not able
to read and comprehend complex grade-level texts by the end of third grade.
This is corroborated by our third grade students' low performance on the
CAASPP summative assessment in English Language Arts. We determined
that although we have a comprehensive reading and literacy curriculum, we
are not providing explicit, systematic implementation of the curriculum with
consistency and fidelity. The results of our Root Cause Analysis were
validated by the assessment data collected from the Dynamic Indicators of
Basic Early Literacy Skills (DIBELS) assessment. The DIBELS assessment
was administered to our K-3 grade students. We did this in order to assess
their acquisition of early literacy skills including phonological awareness,
fluency, and reading comprehension. Once the students were assessed, the
assessment data was analyzed. We found that the majority of our K-3 grade
students are underperforming in their phonological awareness, fluency, and
reading comprehension. This helped explain why they are not able to read
and comprehend complex grade-level texts by the end of third grade. School
climate and insufficient social-emotional learning were not found to be
contributing factors. After collecting and analyzing DIBELS assessment data,
we began a review of our current classroom practices. We did this in order to
determine the factors that have led to our student’s current literacy
performance. Furthermore, we completed this review to assist us in our
Needs Assessment. Our review examined current classroom practices
relating to the acquisition of foundational skills, types of assessments being
used, and the efficacy  of our Wonders reading and literacy curriculum. We
determined that we are not providing explicit, systematic implementation of
the curriculum with consistency and fidelity. We determined that focus needs
to be placed on improving the delivery of foundational skills and reading
comprehension instruction.The results of the Needs Assessment were
validated by the findings of the DIBELS assessment. Our students are
underperforming in their literacy abilities due to not receiving explicit,
systematic implementation of the curriculum with consistency and fidelity.

Page 4



3. Describe the identified strengths and weaknesses of both the eligible school(s) and the LEA
regarding literacy instruction in transitional kindergarten through grade 3 (TK –3), inclusive.
Identify all relevant diagnostic measures, including, but not limited to, pupil performance data, data
on effective and ineffective practices, and equity and performance gaps reviewed during the Root
Cause Analysis and Needs Assessment.

After completing our Root Cause analysis, we determined that although we
have a strong and comprehensive reading and literacy curriculum, we are not
providing explicit, systematic implementation of the curriculum with consistency
and fidelity. Improper implementation and insufficient understanding of our
curriculum was found to be some of our  weaknesses.

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) was
administered to assess our K-3 grade students. We did this in order to assess
their acquisition of early literacy skills including phonological awareness, fluency,
and reading comprehension. We found that the majority of our K-3 grade
students are underperforming in their phonological awareness, fluency, and
reading comprehension. Once the students were assessed and the assessment
data was analyzed, a review of current classroom practices relating to literacy
was done. The review was done in order to determine the factors that have led to
our student’s current literacy performance. It examined current classroom
practices relating to the acquisition of foundational skills, types of assessments
being used, and the efficacy  of our Wonders reading and literacy curriculum.
Using the findings from this review and the data collected from the DIBELS
assessments, we identified a problem currently being observed at our school
site. Our students are not able to read and comprehend complex grade-level
texts by the end of third grade.

After the Root Cause Analysis, we conducted a Needs Assessment to
address the gaps between our current literacy conditions and our desired literacy
conditions. Our Root Cause Analysis led us to discover that although we have a
comprehensive reading and literacy curriculum, we are not providing explicit,
systematic implementation of the curriculum with consistency and fidelity. We
realized that in order to address this issue we needed to identify high leverage
opportunities in order to address the findings of our analysis. We decided to
focus on a few strategies that would have the highest impact on our students'
literacy development and would be within our sphere of influence. We decided on
focusing on efforts on improving our delivery of foundational skills and reading
comprehension instruction. Having identified our areas of need we developed
SMARTe goals to create a manageable plan for improvement. In order to improve
our students' acquisition of reading comprehension skills we need further
professional development to deepen our understanding of our Wonders reading
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and literacy curriculum. In order to improve our students' acquisition of
foundational skills we also need to designate more instructional time to address
areas of concern.
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4. Explain how the LEA consulted with stakeholders, including school staff, school leaders,
parents, and community members, at each eligible school about the Root Cause Analysis
and Needs Assessment and proposed expenditures of the grant funds. If the School Site
Council (SSC) was used for this purpose, describe how the school provided public notice of
meetings and how meetings were conducted in the manner required by Section 35147 of the
Education Code.

Once the Root Cause Analysis and Needs Assessment were completed, a
stakeholders engagement was conducted to inform both school staff and parents
about the ELSB Grant. A stakeholders engagement was also conducted to
consult with parents and school staff about the development of the Literacy
Action Plan and proposed expenditures of the grant funds. A letter was sent
home to parents informing them about the ELSB Grant and how its funds would
be used to implement a 3-year Literacy Action Plan. They were informed that the
Literacy Action Plan was developed after a Root Cause Analysis and Needs
Assessment had been conducted. The process by which both were carried out
were explained in the letter as well as the SMARTe goals that were developed to
help bridge the gaps in our current literacy instruction. School staff members
were similarly consulted about the findings of the Root Cause Analysis and
Needs Assessment during a staff meeting. The process by which both were
conducted as well as their findings were similarly shared with the staff. They were
also informed of the development of the Literacy Action Plan and any planned
expenditures. Both parents and staff were encouraged to provide any feedback.

A School Site Council/English Learner Advisory Committee meeting was also
held where the Early Literacy Support Grant was an item on the agenda. Notice
of the public meeting was posted at the school site 72 hours before the set
meeting time. The members comprising the committee included parents,
teachers, and administrators. They were informed about  the ELSB Grant and
how its funds would be used to implement a 3-year Literacy Action Plan to help
improve literacy outcomes at our school. The committee was also informed that
the Literacy Action Plan was developed after a Root Cause Analysis and Needs
Assessment had been conducted. The process by which both were carried out
were explained as well as the SMARTe goals that were developed to help bridge
the gaps in our current literacy instruction. SSS/ELAC committee members liked
the idea of the plan and are looking forward to positive academic outcomes.
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5. Justify LEA partnerships with literacy experts from the county office of education for the
county in which the LEA is located, a geographic lead agency established, or the Expert
Lead in Literacy in the development of the Root Cause Analysis and Needs Assessment and
the Literacy Action Plan. If applicable, describe any partnership with a member of an
institution of higher education or nonprofit organization with expertise in literacy for this
purpose, which may also involve experts in participatory design and meaningful community
involvement.

Alison McKeeman Rice, Curriculum Specialist with the Sacramento Office of
Education, provided technical assistance in the development of the Root Cause
Analysis and Needs Assessment for our school. Furthermore, she helped guide
and provide feedback on the development of our Literacy Action Plan.

Mala Martin, Staff Development and ELA/ELD Curriculum Specialist with
Tulare County Office of Education, provided professional learning plans to align
our ELA Core Curriculum to our desired ELSB Grant Outcomes. She will provide
on-going coaching support in pedagogy and instructional practices to help
improve literacy learning outcomes for students in Grades K-3.
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6. Describe how enrollment, program participation, and stakeholder engagement were
leveraged to address the literacy needs of students enrolled in grades TK–3 at participating
eligible schools, and include a brief narrative of analytical findings (see chart on page 8).

We attempted to include all participating students, teachers,
administrators, and primary stakeholders in the development of the Root
Cause Analysis, Needs Assessment, and three-year Literacy Action Plan. In
order to best address our students' literacy needs we assessed all TK-3
students anticipated to be served by the ELSB grant. In doing so, it allowed
us to better understand where our whole TK-3 student body was in their
literacy development and know which areas needed to be focused on in order
to better address their needs. The information gathered heavily influenced the
Needs Assessment and Literacy Action Plan that was created. Gathering
information from our stakeholders helped ensure that those who would be
directly and indirectly affected by the activities funded by the grant, including
students, teachers, parents, and administrators, had a voice in the
development of the Literacy Action Plan. In sharing the Literacy Action Plan
development and desired goals with our stakeholders we emphasized how
the creation and implementation of the plan needed to be part of a collective
effort. Bringing all of us together in structured dialogues helped generate a
common vision and allowed us to get to possible solutions.

The analytical findings are as follows:

49 Enrolled TK-3rd grade students anticipated to be served by ELSB grant
4 TK-3rd grade Participating Teachers
4 Participating Administrators
21 Primary Stakeholders
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NOTE: Use the chart below to identify the anticipated number of students enrolled who will be served by ELSB Grant-funded
activities and the primary stakeholders (teachers, administrators, parents, community members, etc.) who were active
participants in the Root Cause Analysis, Needs Assessment, and development of the three-year Literacy Action Plan.

Description Student Enrollment
(List only the number for
each grade level, TK–3,
by eligible participating
school)

Participating Teachers
(List only the number for
each grade level, TK–3,
by eligible participating
school)

Participating
Administrator(s)
(List only role and number
of each by district office
and eligible participating
school.)

Other Stakeholder Input
(List all participating
stakeholder groups by
eligible participating
school. For example,
SSC, English Learner
Advisory Committee
[ELAC], school board,
etc., and the number of
participants for each.

Example Stone Corral Elementary
TK  = 0
K = 10
1 = 8
2 = 9
3 = 22

Stone Corral Elementary
TK/K  = 1
1 = 1
2 = 1
3 = 1

● District Executive
Assistant = 1

● Stone Corral District
Admin = 1

● Stone Corral District
Support = 1

● Stone Corral
Elementary  Counselor
= 1

● Stone Corral
Elementary SSC/ELAC
(4), School Board (3),
Staff Meeting (14)

Numbers Stone Corral = 49 Stone Corral = 4 Stone Corral = 4 Stone Corral =21

Overall
Participant

Totals

49 4 4 21
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